
 

CORRESPONDENCEMukhtar Seitkhanuli         Isaevmonblan.pro@yandex.ru  
© 2016 Zhumadullaevaet al. Open Access terms of the Creative Commons Attribution 4.0 International License 

(http://creativecommons.org/licenses/by/4.0/) apply. The license permits unrestricted use, distribution, and 
reproduction in any medium, on the condition that users give exact credit to the original author(s) and the source, 
provide a link to the Creative Commons license, and indicate if they made any changes.  

 
 
 
 
 
 
 

 

 

 

 

 

 

 

Introduction 

In the twentieth century, various changes in the scientific, technological, 

industrial and economic spheres took place in the development of mankind. 

Technological progress led to the emergence of certain social issues. The ‘crisis of 

values’ became one of the social problems. In recent years, the urgency of the 
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cultural heritage, respect for national and spiritual values. The paper also presents the ways and 
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carrying out scientific research. The results of research on forming the system of values in 
students at history lessons are important for educators. 
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issue has increased both in our country and across the globe. So, the attention of 

teachers who regard personal development as their task focuses on educational 

programs aimed at forming value orientation (Stanley, 1983). Dependence on 

the values such as personal properties, experience, goals and beliefs existing in 

the mind of every person, with which individuals and social groups coordinate 

their actions, appeared in the educational programs of different countries in the 

early twentieth century. For the first time, this concept was introduced in 

educational programs in the United States to form the concept of citizens of one 

country. In recent years, due to the economic, social, cultural and scientific 

development, a variety of educational methods and techniques to form value 

orientations were used (Kirschenbaum, 1995). Of these, teaching values, 

clarification of the essence, ability to analyze and think humanely are being 

used more and more often (Veugelers, 2000).  

In the method of values education, more attention is paid to the fact that 

‘only due to continuous impact on its consciousness through endless repetition 

and consultation, the personality quickly accepts these value priorities and 

adheres to them’  (Whitney, 1986). 

The method of humanistic education and explanation of the essence of 

values from the point of view of psychology, on the contrary, emphasizes that it 

is necessary not to educate, but to develop the values inherent in the person. 

According to the value analysis method of based on logical thinking and vision, 

students perceive the essence of the values by gathering the facts and results of 

research work. It is possible to draw up L. Kohlberg’s (1981) table of stages of 

moral reasoning developed according to Piaget’s concept (Selçuk, 2005). In his 

table, L. Kohlberg (1981) gives the following six stages of moral development by 

Piaget (Table 1). 

According to L. Kohlberg’s (1981) concept, the method of dilemmatic 

reasoning plays an important role in the development of an individual’s moral 

reasoning. If this method is applied in a group where the teacher plays the role 

of an instructor simplifying the issue (Suh & Traiger, 1999), it will be possible to 

pre-define a higher level of moral development according to L. Kohlberg’s (1981) 

table and create its model (Halstead &Taylor, 2000). 

In accordance with these principles, each person defines his or her own 

rules and principles. This circumstance prevents the formation of a social unit in 

society, including life activity within an organization (Ryan & Bohlin, 1999). 

Numerous scientific studies conducted in different countries of the world 

prove the need for educational programs aimed at the formation of value 

orientations. For example, T. Lickona (1991) states in his research that a 

secondary school student spends on average 30 hours a week watching 

television, to the moment he or she reaches the age of 16 witnesses about 

200.000 acts of violence, and to the moment of reaching the age of 18 he or she 

witnesses about 40.000 scenes of sexual perversions. In order to prevent the 

consequences, it is recommended to introduce values that are necessary for the 

formation of a full-fledged personality in the curricula. In view of the identified 

needs, value orientations have begun to be introduced in educational programs 

and the content of disciplines (Lickona, 1991). 
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Table 1. Stages of a person’s moral reasoning according to L. Kohlberg 

Periods of moral 
development and 

their duration 

Stages of moral 
development 

Nature of Moral Reasoning 

Pre-Conventional 
Level 
 
Age 4–10 

I 
‘Obedience and 
punishment 
orientation’ 

At this level, actions are determined by 
external circumstances, whereas other 
people’s points of view are not taken into 
account. Decisions are made depending on the 
reward or punishment that a certain action 
may result in 

II 
‘Self-interest 
orientation’ 

Actions are also determined by external 
circumstances, and other people’s points of 
view are not taken into account. Decisions are 
made in accordance with the benefit that can 
be drawn from them 

Conventional Level 
 
Age 10–13 

III 
‘Interpersonal accord 
and conformity’ 

An individual at this level of development 
adheres to the conventional roles taking into 
consideration other people’s principles. The 
judgment is based on the fact whether the act 
will get the approval of other people or not 

IV 
‘Authority and social 
order maintaining 
orientation’ (Law and 
order morality) 

An individual adheres to the conventional 
roles taking into consideration other people’s 
principles. The judgment is made in 
accordance with the established order, 
respect for authority, and as prescribed by 
laws 

Post-Conventional 
Level 
 
From the age of 13 
 

V 
‘Social contract 
orientation’ 
(Compromise and 
democracy) 
 

True morality can be achieved at this level of 
development only. An individual judges about 
one’s behavior based on his or her own 
criteria, which implies a high level of rational 
activity. Justification of action is based on 
respect for democratically made decision and 
respect for human rights in general 

VI 
‘Universal ethical 
principles 
orientation’ 
 

An individual judges about one’s behavior 
based on his or her own criteria, which implies 
a high level of rational activity. The action is 
qualified as adequate if it is dictated by 
conscience - regardless of its legality or the 
opinions of others 

 

Materials and Methods 

Methods  

The scientific research was carried out with the use of the method that is similar 

to scanning. This type of research aims to describe the situation at the current 

moment. The object under study is defined in the original context, i.e. in the 

context it exists. It is not allowed to make changes under the influence of any 

given circumstances. The task-oriented research method was applied to the 

entire fairly large group or to its part in order to obtain the conclusion that 

would be common to everyone (Karasar, 2002). To achieve the objectives, we 

used the following research methods: analysis, comparison, correlation and 

generalization of philosophical, sociological, psychological and educational 

literature on the problem of the research, discussion, questionnaires, statistical 

processing, and compilation of the results obtained. 
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Research Study Team  

Certain work has been carried out in the Republic of Kazakhstan, and the tasks 

to form the value orientations of secondary school students have been introduced 

in school programs (Table 2).  

In this regard, in 2013, the academic curricula of socio-humanitarian and 

natural-mathematical cycles (7-11 grades) where value orientations contributing 

to the establishment of the full-fledged personality were determined for each 

section of the subjects, therefore ‘Man and Society’ and ‘World History’ 

disciplines were developed and introduced in the activities of a comprehensive 

school (Curricula, 2013). Special secondary school graduates are expected to 

possess all the above personal value orientations (we mean the school students 

who have successfully mastered the curriculum).  

Determining the orientation level for the national values of students 

studying at senior school it is very important to find ways to improve the 

efficiency of values education during studying at the junior school. In terms of 

values covered by the curriculum, the subjects ‘Man and Society’ and ‘World 

History that are taught at secondary school have mutual analogies. The 

curriculum of these subjects for the grades from 7 to 11 adopted by the Ministry 

of Education and Science of the Republic of Kazakhstan in 2013 does not include 

certain values. For this reason, with respect to ‘World History’ and ‘Man and 

Society, it is recommended to be guided by the developments obtained as a result 

of the research in the work on studying values. 

 

Table 2. Values that special secondary school students must master in the course of 
studying the subjects ‘Man and Society’ and ‘World History’ 

 Respect for national and world history, 
traditions, and the democratic 
principles of social life  

 Fairness 

 Academic Honesty 

 Independence 

 Respect for the national flag and 
anthem 

 Scientific rigor 

 Innovation 

 Diligence 

 Peace 

 Love of nature 

 Sensitivity to the environment 

 Respect for feelings and thoughts 

 Aesthetics 

 Honesty 

 Communication with others on an 
equal footing in a multicultural and 
multi-confessional environment 

 Competitiveness in the labor 
market 

 Respect for the rights and freedoms 

 Respect for cultural heritage 

 Hospitality 

 Freedom and independence 

 Confidence 

 Healthy lifestyle 

 Sense of responsibility 

 Sensitivity to the historical heritage 

 Cleanliness 

 Respect for elders 

 Charity 

 Patriotism 

 

In this paper, we consider the views of values education provided by history 

teachers working at secondary schools. The personal control and experience of 

history teachers are also analyzed. In this connection, the answers to the 

following questions are being pursued: 
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- How large, in the teacher’s opinion, is the extent to which the senior 

school students have leant the values defined by the curriculum of ‘Man and 

Society’ and ‘World History’? 

- What values, in the teacher’s opinion, should students learn in the 

courses of ‘Man and Society’ and ‘World History’? 

- What is the teacher’s role in learning the values by students? 

- What, in the teachers’ opinion, is necessary for values education? 

This research study was conducted in the group consisting of 83 people, 

which included history teachers from urban and rural schools of the Republic of 

Kazakhstan, in 2015. 

The information submitted by 83 teachers was analyzed in the study. The 

information about their personality traits is presented in Table 3, demonstrating 

in particular that 38.2% of teachers are men, and 44.8% are women. 34.9% of the 

teachers have work experience of 11-15 years, 26.5% of the teachers have work 

experience of 16-20 years, 21.7% of the teachers have work experience of 6-10 

years, 10.8% of the teachers have work experience of more than 21 years, and 

the work experience of 6% of the teachers constitutes 0-5 years, i.e. the number 

of teachers having the most limited and the most extensive experience is 

minimal. 

 

Table 3. Data on the personality traits of the teachers participating in the research study. 

Traits  Levels F % 

Gender Female 15 18.1 

Male  68 81.9 

Total 83 100.0 

Work experience 0 – 5 years 5 6.0 

6 – 10 years 18 21.7 

11 – 15 years 29 34.9 

16 – 20 years 22 26.5 

21 years and over 9 10.8 

Total 83 100.0 

Level of education Bachelor degree (full-time 
course) 

69 83.1 

Master degree 12 12.4 

Bachelor degree 
(correspondence department) 

2 2.4 

The number of 
books read or 
articlesdedicated to 
values education  

Have not read 30 36.4 

1 – 3  35 42.2 

4 – 7  8 9.6 

8 and more 10 12.0 

Total 83 100.0 

 

With regard to the presented educational institutions, it is necessary to note 

that 39.8% of them are secondary schools, 24.1% are lyceum schools, 20.5% are 

mixed (according to ethnicity) schools, 8.4% are nine-year schools, and 1.2% are 

technical lyceums. A variety of the schools allows us to speak about the variety 

of information obtained from these educational institutions. 

There are also differences in the number of books and articles dedicated to 

values and read by the teachers. 42.2% of the teachers have read from 1 to 3 
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articles, 36.1% of them have not read any articles, 12% of the teachers have read 

8 or more articles, 9.6% of them read from 4 to 7 articles. According to these 

results, it is possible to say that a large percentage of teachers use the literature 

dwelling upon values education, and carry out additional work on self-

development in this direction. 

Data Collection Means 

The research data were obtained using the quantitative and qualitative 

means. Quantitative information was collected on the basis of three open 

questions posed to the teachers. Qualitative information was obtained through 

the questionnaire covering 29 values presented in the general education 

curriculum on the subjects ‘Man and Society’ and ‘World History’. The answers 

to the questionnaire were three-level ones – ‘Yes’, ‘No’, and ‘No answer’. The 

questionnaire based on the opinions and behavior of students during lessons at 

school and outside it allowed us to reveal the views of history teachers on the 

extent to which the students had learned certain values. The questionnaire had 

been prepared for the values that the students were to learn in accordance with 

the curriculum for the specified subjects. 

The accuracy and reliability of the interview and questionnaire form used in 

the research study provided the views of 5 history teachers and 2 Doctors of 

Sciences. The reliability of the questionnaire was established by Cronbach Alpha 

coefficient (a = 0.906).  

Data Analysis  

Various methods were used to analyze the data obtained as a result of the 

research study. The statistical methods of percentage and frequency ratio, as 

well as arithmetic approximations were used to analyze the responses to the 

questionnaire showing the views and ideas of history teachers on the opinions 

and behavior of students. In addition, the value and content of the information 

obtained as a result of the responses to the questionnaire covering the values 

and values education were also analyzed. 

 

Table 4. The opinions of history teachers regarding the students’ values 

Type of value Yes % No 
answer 

% No % Total % 

Justice and equality 40 48.2 33 39.8 10 12.0 83 100 

Respect for national and world 
history and traditions, democratic 
principles of social life 

65 78.3 16 19.3 2 2.4 83 100 

Devotion to academic activities 26 31.3 42 50.6 15 18.1 83 100 

Understanding the importance of 
independence 

59 71.1 14 16.9 10 12.0 83 100 

Peaceful coexistence 54 65.1 19 22.9 10 12.0 83 100 

Respect for the feelings and 
thoughts of others 

37 44.6 36 43.4 10 12.0 83 100 

Respect for state symbols 70 84.3 11 13.3 2 2.4 83 100 

Relying on the scientific basis in 
the work carried out 

16 19.3 46 55.4 21 25.3 83 100 

Desire for renewal 52 62.7 22 26.5 9 10.8 83 100 

Industry 27 32.5 35 42.2 21 25.3 83 100 

Care 47 56.6 24 28.9 12 14.5 83 100 
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Table 4. The opinions of history teachers regarding the students’ values (continued) 

Love of nature 43 51.8 26 31.3 14 16.9 83 100 

Creating peer relationships with 
others in a multicultural and 
multi-confessional society 

33 39.8 37 44.6 13 15.7 83 100 

Correct perception of socio-
economic development in the 
country and the world 

22 26.5 37 44.6 24 28.9 83 100 

Honesty and loyalty 40 48.2 35 42.2 8 9.6 83 100 

Presence of aesthetic concepts 31 37.3 36 43.4 16 19.3 83 100 

Active adaptation to the labor 
market 

27 32.5 43 51.8 13 15.7 83 100 

Respect for rights and freedoms 45 54.2 27 32.5 11 13.3 83 100 

Honoring the cultural heritage 31 37.3 33 39.8 19 22.9 83 100 

Hospitality 61 73.5 20 24.1 2 2.4 83 100 

Understanding the importance of 
freedom and independence 

64 77.1 16 19.3 3 3.6 83 100 

Self-confidence 31 37.3 36 43.4 16 19.3 83 100 

Healthy lifestyle 42 50.6 27 32.5 14 16.9 83 100 

Responsibility 17 20.5 45 54.2 21 25.3 83 100 

Honoring the historic heritage 24 28.9 49 59.0 10 12.0 83 100 

Cleanliness and hygiene 58 69.9 17 20.5 8 9.6 83 100 

Respect for elders 62 74.7 20 24.1 1 1.2 83 100 

Patriotism 75 90.4 8 9.6 - - 83 100 

Charity 61 73.5 21 25.3 1 1.2 83 100 

 
 

When analyzing the content of the information obtained, the responses were 

grouped according to the samples presented in Tables 5 through 7. The obtained 

information and data were processed, and the appropriate explanation was 

received. 

Findings 

Results of Learning Values by Students 

The history teachers who participated in the study gave their opinion upon 

the students’ learning the 29 values provided in the questionnaire. According to 

their opinion, patriotism (90.4%), respect for the state symbols of the Republic of 

Kazakhstan (83%), respect for the national and world history and traditions, 

democratic principles of social life (78.3%), understanding the importance of 

freedom and independence (77.1%) and respect for elders (74.7%) are the most 

common responses of the students. 

In addition, students attach importance to values such as assistance 

rendering (73.5%), hospitality (73.5%), understanding of the importance of 

independence (71%), cleanliness and hygiene (69.9%), peaceful coexistence (65 

%), the desire for renewal (62.7%), cooperation development (56.6%), respect for 

the rights and freedoms (54.2%). 

The history teachers also indicated that students had learned values such 

as love of nature (51.8%), healthy lifestyle (50.6%), justice and equality (48.2%), 

respect for the feelings and thoughts of other people (44.6%), honesty and loyalty 

(48.2%). 
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Some teachers did not return an answer about learning certain values by 

the students. Thus, 50.6% of the teachers were not able to indicate whether it 

was important for the students to be honest and fair in working; 55.4% of 

teachers were not able to indicate whether the students’ activities complied with 

scientific principles; 44.6% of the teachers found it difficult to indicate whether 

the students were ready to create peer relationships with others in a 

multicultural and multi-confessional society; 43.4% of the teachers were not able 

to indicate whether the students had aesthetic perception and self-confidence; 

51.8% of the teachers could not answer whether the students were actively 

adapting to the labor market, and 59% of them did not return an answer 

whether the students had respect to the historic heritage. 

18.1% of the teachers indicated that students were dishonest in their 

studies; 25.3% of the teachers pointed out that students were not guided by 

scientific principles and were very lazy; 28.8% of the teachers said that students 

did not perceive the socio-economic development in the country and the world; 

19.3% of the teachers said that students did not have the aesthetic perception 

and lacked confidence in themselves; 22.9% of the teachers indicated that 

students did not show proper respect for the cultural heritage, and 25.3% of 

them stated that students did not have the sense of responsibility. 

Thus, it was found that, according to the opinion of the history teachers, 

some of the values listed in Table 2 had not been learned by the senior school 

students sufficiently, despite the fact that they must learn them. In addition, the 

students pay insufficient attention to nature, cultural and social development, 

they lack firm self-confidence and the sense of responsibility, and do not rely 

upon scientific principles in their work. At the same time, more attention is paid 

to the national values, including patriotism and respect for the state symbols. 

Qualitative Results Concerning the Teachers’ Views on Values 
Education 

This section analyzes the views of teachers on values education determined 

with the use of three peripheral questions (see Table 5). 

a) Conclusion concerning the views of the teachers on the values to be 

learned by students in the courses of ‘World History’ and ‘Man and Society’. 

It was found that teachers wanted to see their students’ understanding of 

and respect for 55 values. Table 5 shows the values referred to more than 10 

times. 

Table 5. Information about the values that teachers would like to cultivate in students 

Values f % 

Love for the Motherland and the people 30 36 
Presence of historical consciousness 27 33 
Respect for the historic and cultural heritage 19 23 
Learning the national and spiritual heritage 15 18 
Unity 12 15 
Respect and credibility 11 13 
Independence 11 13 
Honoring the state symbols 10 12 
Industry 10 12 

The most frequently mentioned values are the national ones. This situation 

has arisen largely due to the curriculum on the subjects ‘World History’ and 
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‘Man and Society’ and the influence exerted by the knowledge gained on this 

subject. At the same time, some of the values that are not included in the table 

due to the fact that they were rather seldom mentioned or are included in the 

table, but almost ignored by the teachers arouse great interest. 

b) Conclusion concerning the work of the history teachers aimed at learning 

values by students 

It was noticed that at history lessons teachers used different methods of 

values education. According to information obtained from interviews, to achieve 

this goal, the teachers apply 22 different methods. The educational and 

methodical principles and methods used in values education with a frequency of 

10 times or more are presented in Table 6. 

The teachers who use the methods of active learning, understanding and 

analysis of the importance of the values, which are included in the methodology 

of values education, pointed out that in addition to the above methods, they used 

approaches such as vesting responsibility, visiting hospitals and other similar 

establishments, planting trees, providing charity, etc. 

 

Table 6. Information about the methods used by the teachers at history lessons for learning 

different values  

Method of learning values f % 

Drawing attention of all in attendance to defining the importance of 
a value 

39 47 

Narrative of an event or reading a book that provides a role model 35 42 
Exhibition of films or documents 22 27 
Visiting historical sites and museums 20 24 
Working with biographies of great men 13 16 
Carrying out research work 12 15 
Being an example and role model 10 12 

 

с) Conclusions made in accordance with the opinions of teachers about the 

necessity of teaching values in the context of values education 

Of all the teachers involved in the survey, four did not answer the question, 

and the answers given by six teachers were not related to the questions raised, 

so they were excluded from the analysis. The teachers’ opinions concerning 

deficiencies in values education are given in Table 7. The history teachers 

indicated that they were willing to take the initiative to participate in the 

courses aimed at enhancement of knowledge and skills relating to work on the 

development of values education in order to avoid the above mentioned 

deficiencies. A large part of the teachers expressed a desire to gain knowledge in 

the field of values education, to learn the importance of values for further 

teaching (this concerned 45 basic values). The next most important shortcoming 

to which the teachers drew the attention was insufficient development of the 

methods of teaching values. Modern progress has led to changes in the 

perception of certain values, which has increased the importance of values 

education. This creates the urgency of carrying out highly informative work for 

the dissemination of values education oriented to school history teachers. 
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Table 7. The teachers’ opinions on the subject of refresher courses in the field of values 
education 

Topics of refresher courses f % 

Importance of values (knowledge in the field of national, social and 
cultural values, authority and respect, acquirement of historical self-
consciousness, patriotism, peaceful coexistence, unity, love of 
nature, sense of responsibility, etc.) 

73 88 

Methods of teaching values  14 17 
Knowledge of the causes of the changes taking place with the values 5 6 
Reasons for the need for values education 1 1 
A value and methods of its learning in education 1 1 
Importance of values education 1 1 
Questions and problems encountered in values education 1 1 

 

Discussions 

Also, in the list of the values which, according to the teachers, should be learned 

by students at history lessons, we can see the values of national significance that 

are basic for everyone, i.e. patriotism, having historical consciousness, honoring 

the historical and cultural heritage, possession of historical and cultural 

heritage, unity, authority, independence, respect for the state symbols, and 

industry. Attention is drawn to the fact that industry occupies the first place 

among the values that are insufficiently learned by students. The answers 

concerning the values that should be learnt by students and were listed in the 

questionnaire as national values assimilated by the students are also of high 

importance. The research study, conducted by B.K. Abdygulova (2010), which 

dealt with the education of students on the basis of teaching history, also 

confirms our findings regarding the defining of patriotism and national unity as 

the most important values that students should learn at history lessons. Our 

research has shown that to teach values the history teachers use the techniques 

such as increased focus on an important idea and its summarizing, analysis of 

the events and books that are an example to follow, exhibition of documents and 

films, visiting historical sites and museums, work with biographies of great men, 

conducting research, explanation by example. This fact proves that teachers 

emphasize values education. 47% of the teachers prefer the method of 

concentrating on an important idea and its summarizing after comprehensive 

consideration. According to the hypothesis of Kazakh scientist G.K. Akhmetova 

(2010), who has examined the value orientation of educationalists, history 

teachers often find it difficult to determine the humanistic, ethical and 

professional values necessary for their teaching activities. S.I. Sannikova (2011) 

found that history teachers use the methods and approaches such as 

explanation, case studies, presentation and demonstration, question and 

answer, and work with biographies or life histories; G. Nurgalieva (2004) writes 

that in their research studies secondary school teachers use a variety of 

methods, including a personal example, selection of effective words and phrases 

in the description of the studied values, conversation as a means of giving a 

lesson, posing questions that promote the explanation of a value importance to 

students, using values as the basis for describing the regulations and rules that 

are necessary to be followed in class, drawing attention to the importance and 
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essence of a value, if necessary - consulting or providing various examples of life. 

The use of all these methods only expands the evidence base of our research and 

our conclusions. This finding suggests that teachers use the methods of teaching 

values that are common for everybody and wish to expand their knowledge in 

this area. 

Conclusion 

According to the history teachers who took part in the research study, it was 

found that the students learn the 29 values that are necessary to be mastered 

under the curriculum on the subjects ‘Man and Society’ and ‘World History’ 

taught in grades from 7 to11 of the secondary school. In the future, however, it is 

necessary to consider more closely the values that the students were to learn, 

but the teachers left unanswered in the research study. After all, students are to 

fulfill the learning tasks set by the specified curriculum to the full extent. 

Unless the curriculum is implemented, the students will not be able to fully cope 

with the tasks set in the next grade. In their research, Turkish educationalists 

Shirin and Otrar found that such value as the sense ofresponsibility is learntas 

early as in childhood (Akbash, 2004). This heightens the importance of the 

results obtained through our research study, since if children have a great 

responsibility, they will be able to develop and preserve the importance of each 

new assimilated value in the future. Based on the findings of this study and 

according to the teachers’ views, such values as cleanliness and hygiene, healthy 

lifestyle, hospitality, care, love of nature, charity, scientific activity and aesthetic 

perception give good results in the process of their teaching in 7 and 8 Grades. 

While teaching the respect for the historical heritage, industry, academic 

honesty, taking care of the environment has demonstrated some differences in 

results among students in grades 7 and 8, and from 9 to 11. Summarizing the 

above, we can say that learning values is greatly affected by the age factor. 

However, according to the teachers, the values such as academic honesty, 

learnedness, industry, protection of the environment, aesthetic perception, 

active adaptation to the labor market, creating peer relationships with others in 

a multicultural and multi-religious society, respect for the cultural heritage, 

honoring the historic heritage, self-confidence and sense of responsibility are not 

learned by students to the full extent. It should be noted that these values have 

an impact on academic performance and socialization of the students. 

At the same time, more than 70% of the teachers said that students had a 

well-developed perception of national values, including respect for the national 

and world history and traditions, democratic principles of public life, respect for 

the state symbols – the flag, emblem and anthem, independence, hospitality, 

freedom, respect for elders, patriotism, taking care of others, and physical and 

spiritual purity. This suggests that the teachers attract students’ attention to 

the values as early as at junior school. If we pay attention to a study conducted 

among the students of the 7th grade, we will notice that the national values are 

emphasized in this period (Iygittir & Ojal, 2009). With age, patriotism and love 

for the native country is becoming greater, expanding the list of studied and 

learned national values. 
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Thus, the history teachers pointed out that they would like to attend 

refresher courses to expand their knowledge in the field of the importance of 

values that need to instill in students. This means that they have a lack of 

information in the domain of what is a value. The refresher courses provide the 

methods for teaching values, explain the reasons for the replacement of old 

values, and issues related to the importance of values in education. It should be 

noted that values education covers both speculative and practical questions, so it 

raises the question of professional improvement of teachers in general and of 

history teachers in particular. 

Based on the results obtained for learning the values represented in the 

curriculum on the subjects ‘Man and Society’ and ‘World History’, as well as for 

the assimilation of values education, it is recommended for history teachers to 

conduct the following work: 

 As early as in junior school, teachers should pay attention tothe 

valuesthat received ‘No’ or ‘No answer’ responses in the questionnaire  

 It is possible to organize classes for teachers to provide professional 

development in the field of values education 

 It is necessary to investigate the causes of the students’ insufficient 

familiarization with some or other values presented in the 

questionnaire 

 Along with the lessons, it is necessary to organize conferences, seminars 

and other extra-curricular activities for students to help them learn 

values 

 It is possible to carry out jointly telemediated working with Ministries 

and universities in the field of values education  

 For the more in-depth learning of certain values, it is necessary to 

introduce them in textbooks, special books, etc. 

 It is possible to carry out an in-depth qualitative study of values 

education by examining the views of teachers and students united in 

the experimental group. 

 To examine the level of assimilation of the values represented in the 

curriculum on the subjects ‘Man and Society’ and ‘World History’, the 

opinions and views of teachers on other subjects should be collected and 

studied. 

 Acknowledgement  

This research was supported by K.A.Yasawi International Kazakh-Turkish 

University. 

Disclosure statement 

No potential conflict of interest was reported by the authors. 



 
 
 
 

IEJME - MATHEMATICS EDUCATION                    1243 

 
 
 
 
 
 

Notes on contributors 

Aygul A. Zhumadullaeva is PhD, Department of Science tehnology, H.A.Yasawi 

International Kazakh-Turkish University, Turkestan, Republic of Kazakhstan.  

Sarash S. Konyrbaeva is PhD, Department of Pedagogic science, Kazakh State 

Women’s Teacher Training University, Almaty, Republic of Kazakhstan. 

Bibi C. Duanbaeva - is PhD, Department of Pedagogic science, Kazakh State 

Women’s Teacher Training University, Almaty, Republic of Kazakhstan. 

Zhakipbek A. Kasymbekov is PhD, professor, Department of Pedagogic science, 

H.A.Yasawi International Kazakh-Turkish University, Turkestan, Republic of 

Kazakhstan. 

Talgat A. Daniyarov is PhD, Department of Pedagogic science, H.A.Yasawi 

International Kazakh-Turkish University, Turkestan, Republic of Kazakhstan. 

Mukhtar S.Isaev is PhD, Department of History,  H.A.Yasawi International 

Kazakh-Turkish University, Turkestan, Republic of Kazakhstan.  

References  

Abdygulova,B.K. (2010) Methodological Ways of Patriotic Education of Students in Teaching the 

History of Kazakhstan. Almaty: Mir. 253p. 

Akbash, O. (2004) In the Primary Goals in the Turkish National Education System. Evaluation of the 

degree of realization stage. Ankara: Gazi Üniversity Press.253p. 

Akhmetova,G.K. (2000) Educational Ideal in the Theory and Practice of Training of Educators. 

Almaty: Kazakh University Press. 463p. 

Curricula on the subjects (2013) ‘Man and Society’ and ‘World History’ for grades 10 and 11 on the 

socio-humanitarian and natural-mathematical direction of secondary schools. Astana. 85p. 

Curricula on the subjects (2013) ‘Man and Society’ and ‘World History’ for grades from 7 to 9 on the 

socio-humanitarian and natural-mathematical direction of secondary schools. Astana. 82p. 

Halstead, J.M., & Taylor, M.J. (2000) Learning and Teaching about Values. Cambridge Journal of 

Education, 30(2), 169-202. 

Iygittir, S, & Ojal, A. (2009) Value orientations of students of 6 Grade. Proceedings of International 

Symposium European Unity and Democracy Citizenship and Teaching, 28-30 May, Uchak, 1-7.  

Karasar, N. (2002) Scientific Research Methods. Ankara, Nobel Publications. 437p. 

Kirschenbaum, H. (1995) One hundred ways to enhance values and morality in schools and youth 

settings. Massachusetts: A Longwood Professional Book, Pearson Education. 352 p. 

Kohlberg, L. (1981) Essays on Moral Development: The Philosophy of Moral Development. San 

Francisco, California: Harper & Row. 253 p. 

Lickona, T. (1991) Educating for Character: How Our Schools Can Teach Respect and Responsibility. 

New York, Bantam Boks.274p. 

Nurgalieva,G. (2004) Value Orientations of the Personality in the Conditions of Informatization of 

Education. Almaty. 363p. 

Ryan, K., & Bohlin, K. (1999) Building Character in Schools. San Francisco, Jossey-Bass Publishers. 

264p. 

Sannikova, S. I. (2011) Scientific Bases for Formation of the Spiritual and Moral Values of Secondary 

School-Age Students in the Contemporary Socio-Cultural Conditions. Almaty: Kazakh National 

Pedagogical University named after Abai. 378p. 

Selçuk, Z. (2005) Development and Learning. Ankara, Nobel Publications. 352p. 

Stanley, W. B. (1983) Training Teachers to Deal with Values Education: A Critical Look at Social 

Studies Methods Texts. Social Studies,74(6), 242-246.   

Suh, B.K., & Traiger, J. (1999) Teaching Values through Elementary Social Studies and Literature 

Curricula, Education,19(4), 723-726. 

Veugelers, W. (2000) Different Ways of Teaching Values, Educational Review,52(1), 37-46. 

Whitney, I. B. (1986) The Status of Values Education in the Middle and Junior High Schools of 

Tennesseel: Ph.D Thesis, Tennessee State University, USA. 263p. 


